This article addresses an under-researched area of writing studies: the use of contemplative pedagogies in the development of graduate writing. Drawing on reflective analysis from writing instructors, this article seeks to both contextualize the teaching and learning of writing in the Thai context, and to introduce experiments in contemplative writing pedagogy. In particular, the article reports on graduate-level writing courses that are embedded within the curricula of two educationfield Masters programmes in Thailand. Four instructors involved in these courses reflect on their combined experience of integrating contemplative pedagogies, describing the steps they undertook to bring these into the classroom. The contribution of this study is its reporting on research in the under-considered area of contemplative practices, as well as opening up the consideration for graduate writing development in non-Anglophone contexts, such as Thailand. It is hoped that the documentation of the tools and strategies used by Thai instructors will assist others to bring contemplative approaches into play in their own classrooms.
which outlines the expected components of the thesis. Other graduate schools go further, offering to format the student's thesis in exchange for a fee.
Another feature we have noticed in our experience of teaching in Thai universities is a pattern of writing that is colloquially called "kanom chan" (the name of a Thai layer cake). This pattern of writing arises when students conduct literature reviews for their assignments or theses/dissertations, and report the literature in a "he says, she says" manner with limited synthesis 3 .
This writing pattern is so common that when we have brought examples of different literature reviews into our classrooms many of our students immediately identify the "kanom chan" example as the 'correct' format for conducting a review. While there has been no research on the emergence of this pattern of writing in the Thai context, we have located several educational research methodology and thesis writing guidebooks written by academics that suggest this is the proper pattern for doing literature reviews. We have also located some online materials such as teaching slides (i.e. Teerakul, n.d.; Thaotrakool, 2016) and speakers from the National Research Council of Thailand (i.e. Meekun, 2009; Phuangpornpitak, n.d.) and a faculty blog (Suriya, n.d.) that advise against a "kanom chan" style of writing.
It is our view that the conventions that surround graduate writing in Thailand-absences of instruction, fixed thesis structures, and reproducing "kanom chan" styles of reporting literaturesare often constraining for our students. We believe that they do not enable the kind of flexibility and creativity from which good graduate work benefits. While there are clearly further gaps in our characterization of writing development in the Thai context we hope we have provided an initial platform for others to build on. In the next section we introduce the conceptual basis of our article, contemplative pedagogies, and explore how they have been applied to the teaching of academic writing in previous studies.
Introducing Contemplation as an Approach to Teaching Graduate Writing
In order to respond to the teaching and learning challenges that we identified above, we began to search for pedagogies that were less product-oriented and more process-focused. In particular, we wished to identify approaches to teaching and learning that could address students' writing confidence at the same time as responding to their personal and professional development. Some authors of this article have been involved in movements to develop contemplative approaches to (Vasi, 2007) . Even though the foundation of contemplative practices may connect to Buddhism, which has a long history in Thailand 4 , it also draws on other forms of Eastern and indigenous wisdom.
Contemplative practices are not only increasingly popular in Thailand, they are an international phenomenon that have spread across the field of higher education in the last decade (Barbezat & Bush, 2014; Morgan, 2015; Shapiro, Brown & Astin, 2011) . Indeed, in a recent article Arthur Zajonc (2013) describes contemplative pedagogy as higher education's "quiet revolution." The term 'contemplation' derives from the Latin contemplari which means to "gaze attentively," but as Barbezat and Bush (2014) note, the word was historically linked to the act of "cutting out or creating a space" for observation (p. 21). In its contemporary form, contemplative education is based upon two principles: humanistic value and the holistic paradigm. Humanistic value is the belief that all human beings have the potential to learn and develop themselves, while the holistic paradigm emphasizes interdependence among humans, other beings, and surrounding environments. In practice, contemplative education can be understood as a process of learning that focuses on developing self-awareness, deep understanding and compassion towards oneself and others through meditation, mindfulness, and other introspective practices (Nilchaikovit & Juntrasook, 2016) .
Pedagogies informed by contemplative approaches focus on personal reflection and integration in the learning encounter, and offer conceptual resources that exceed rationalist and cognocentric world views (Morgan, 2015) . As teachers, contemplative educators aim to teach the "whole person, with an intention to go beyond the mere transfer of facts and theories" (Barbezat & Bush, 2014, p. 3).
While some contemplative practices have emerged from spiritual models such as theological reflection (Killen & DeBeer, 1994) , others have been integrated into secular educational contexts such as schools (Bryant, 2012) , and universities (Wenger, 2015) . The increasing trendiness of contemplation in the field of education has not only been motivated by efforts toward a more socially just and caring society, it is also driven by research that suggests benefits for university teaching, learning, and scholarship (Barbezat & Bush, 2014) . For example, evidence suggests that contemplative approaches have positive effects on students' metacognitive development, effective communication, deep learning and critical reflection of the subject studied, and inner growth (Borker, 2013; Morgan, 2012; Nuangchalerm & Prachagool, 2010) .
